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Spending time 
together today

• Key concepts
• Overview of personas
• Using personas to support 

your work



Are these your 
adult 
learners? 
We’d like to 
help.



Take away 
what works 
for you





Reframing 
disability 

Definitions

Credit: Lauren Talhelm and Hayden Talhelm



Updated 
definition of 
inclusion 

“We recognize inclusive education as the process of (a) 
redistributing access to and participation in quality 
learning opportunities; (b) recognizing and valuing all 
child differences in learning activities, materials, and 
interactions; and (c) creating opportunities for non-
dominant and under-represented groups to share their 
narratives and advance solutions for equity, with 
particular attention given to the interplay of multiple 
and intersecting social identities (e.g., ability, race, 
language) in learning contexts (e.g., home, school, and 
community settings)” 

(YEC September 2021, page 115)



Alternative 
learning 
positions



Alternative 
seating



What’s the 
Best Way to 
Sit and Learn?



Focusing on the needs of children with disabilities 

has the potential to improve the educational 

experiences of all children. All children require some 

level of individualized support and accommodation, 

and while these needs may be more pronounced for 

children with disabilities, the skills that general 

education teachers develop to teach children with 

disabilities more effectively will ultimately benefit all 

children. (page 6-20)

National Academies of Sciences, Engineering, and Medicine. (2024). A new vision for high-

quality preschool curriculum. Washington, DC: The National Academies Press. 

https://nap.nationalacademies.org/catalog/27429/a-new-vision-for-high-quality-preschool-

curriculum

https://nap.nationalacademies.org/catalog/27429/a-new-vision-for-high-quality-preschool-curriculum
https://nap.nationalacademies.org/catalog/27429/a-new-vision-for-high-quality-preschool-curriculum


Definition of Professional 
Development

“Professional development is 
facilitated teaching and learning 
experiences that are transactional 
and designed to support the 
acquisition of professional 
knowledge, skills, and dispositions as 
well as the application of this 
knowledge in practice…..

Source: National Professional Development Center on Inclusion (NPDCI)



Definition 
(continued)

The key components of professional 
development include: 

●characteristics and contexts of the 
learners (i.e., the “who” ); 

●content (i.e., the “what” of professional 
development); and 

●organization and facilitation of learning 
experiences (i.e., the “how”).

Source: National Professional Development Center on Inclusion (NPDCI)



Considerations 
in each course 
and across a 
program



An 
example

Using a textbook observation tool, observe children ages 0 to 
3 engaged in play activities. This can be done in an infant 
classroom, a toddler classroom, a 3-year-old classroom, a 
playground with a child ages 0-3, or any other location where 
there is a child 0-3 playing.

1: Conduct a 10-minute observation of a child 0-3 years old 
engaged in play. Provide pictures or a detailed description of 
the setting in which you are doing your observation, the age 
of the child you are observing, and include pictures of the 
play area and play materials the child is engaged in. 

2: Use the instrument from your text to collect data to guide 
your observation. Summarize what you learned.



What is 
evidence-
based 
practice?

Evidence-based 
practice is a 
decision-making 
process that 
integrates the best 
available research 
evidence with 
family and 
professional 
wisdom and values.



Early Childhood Professional Bookshelf



Frameworks



Developmentally 
Appropriate 
Practice

Core Considerations 
to Inform Decision-
Making (pg. 6)

Developmentally appropriate practice 
requires early childhood educators to seek 
out and gain knowledge and understanding 
using three core considerations: commonality
in children’s development and learning, 
individuality reflecting each child’s unique 
characteristics and experiences, and the 
context in which development and learning 
occur. These core considerations apply to all 
aspects of educators’ decision-making in their 
work to foster each child’s optimal 
development and learning. 







Universal 
Design for 
Learning

NAEYC 
Standards and 
Competencies 
(p. 17)

Early childhood educators (c) use a broad repertoire of 
developmentally appropriate and culturally and linguistically 
relevant, anti-bias, and evidence-based teaching approaches 
that reflect the principles of universal design for learning. 

NAEYC DAP (p. 
22)

Educators follow Universal Design for Learning principles by 
proactively providing multiple means of engagement, 
multiple means of representation, and multiple means of 
action and expression.

DEC Standards 
(p. 17)

Candidates adhere to universal design for learning principles 
by incorporating a variety of ways for children to gain access 
to the curriculum content, offer multiple methods to recruit 
children’s active engagement, and include a range of formats 
for children to respond and demonstrate what they know 
and have learned. 

DEC 
Recommended 
Practices (p. 8)

Practitioners consider Universal Design for Learning 
principles to create accessible environments.

https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/standards_and_competencies_ps.pdf
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/standards_and_competencies_ps.pdf
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/standards_and_competencies_ps.pdf
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/dap-statement_0.pdf
https://www.dec-sped.org/ei-ecse-standards
https://divisionearlychildhood.egnyte.com/dl/7urLPWCt5U
https://divisionearlychildhood.egnyte.com/dl/7urLPWCt5U
https://divisionearlychildhood.egnyte.com/dl/7urLPWCt5U


Fabulous 
article



DEC 
Recommended 
Practices

(see handout 
page 3)



DEC 
Recommended 
Practices with 
Examples



Using  
Personas





Why 
personas?

COVID

ADDRESS PD PRIORITIES

SUPPORT REPRESENTATION



Highest 
priority for the 
development 
of personas:
Including & 
individualizing 
for children 
with 
disabilities



What do we 
know about 
supporting 
adult 
learners?

Adult learners, including college 
students, are more successful in 
completing their programs when 
instructional content is connected 
to their lives.



What do we 
know about 
supporting 
young 
children?

When children’s interests, cultural 
funds of knowledge, home language, 
and identities are affirmed by 
educators, caregivers, and other 
adults in their lives, they feel a sense 
of belonging and are motivated to 
become engaged learners.



What do we 
know about 
the availability 
of culturally 
responsive 
and sustaining 
instructional 
materials?

There is a lack of culturally responsive 
and sustaining instructional materials 
for preparing current and future early 
childhood educators (ECEs) that 
support applications to Native 
American, Black, and Hispanic/Latino 
children and families, particularly 
those living in rural communities.



Meet Jamil



You may want your students to . . .

• Understand the assets for children of 
being bilingual

• Understand the phases of second 
language acquisition for children who 
are sequential dual language learners

• Understand how to support children 
who are multilingual and their families









Meet Trey

Trey

Trey is 30 months old. He lives with his mother who has 
some intellectual challenges. She takes very good care of 
Trey, but she doesn’t know much about how to support the 
development of a toddler. By report, Trey has never used 
crayons, held or read books, or spent time with other 
children. Trey’s mom recently found a job, so Trey is now in 
a family childcare program each day. 

Trey’s teacher has shared things he really enjoys and things 
that seem hard for him. He loves to play with cars, trains, 
trucks – anything with wheels. He avoids doing fine motor 
activities. When he is asked to do fine motor activities like 
completing simple puzzles, he appears to get frustrated but 
doesn’t seem to be able to explain how he feels or why he’s 
unhappy. 



Ask students to identify what might be expected in fine 
motor, social emotional, and language development from a 
toddler, using state or national milestones or trajectories. 
Consider how that compares to Trey’s development.

Ask students to propose 
ways to support Trey’s 
language, fine motor, 
and social-emotional 
development in his 
childcare program 

routines. 

Ask students to 
identify the strategies 

they would use to 
collaborate with 
Trey’s mother to 

support his 
development.

Commonality

Individuality

Context



In an Infant-
Toddler 
Course



Read Guide to 
Adaptations to learn

new concepts

Watch video and 
practice recognizing 

adaptations

Apply new concepts 
using a persona









● How might you use Joseph’s interest in science to support his 
literacy development?
●
● What can you learn about evidence-based practices that support 
literacy in young black children?
●
● What might you like to ask Joseph’s family about books and 
reading in their home?
●
● If you were the teacher in Joseph’s classroom, what would your 
next steps be: 1) in terms of coordinating and collaborating with 
Joseph’s family; 2) in terms of implementing practices within the 
program that support Joseph’s needs? (and the needs of other 
children?)
●
● If you were to select children’s books that might support Joseph’s 
interest in language and literacy, what process/parameters would 
you use?



Possible 
assignment –
create a new 
bookmark







Adaptations



It’s Trey again

Trey

Trey is 30 months old. He lives with his mother who has 
some intellectual challenges. She takes very good care of 
Trey, but she doesn’t know much about how to support the 
development of a toddler. By report, Trey has never used 
crayons, held or read books, or spent time with other 
children. Trey’s mom recently found a job, so Trey is now in 
a family childcare program each day. 

Trey’s teacher has shared things he really enjoys and things 
that seem hard for him. He loves to play with cars, trains, 
trucks – anything with wheels. He avoids doing fine motor 
activities. When he is asked to do fine motor activities like 
completing simple puzzles, he appears to get frustrated but 
doesn’t seem to be able to explain how he feels or why he’s 
unhappy. 



Mary Hall -
Learning is 
everywhere



Learning is 
Everywhere 
assignments



How might 
you use a 
persona like 
Jackson in a 
Child 
Guidance 
course? 



Examples 
from a Child 
Guidance 
course

Student work 
from a real 
assignment





In a Child 
Guidance 
course



Evidence



In a Curriculum 
Course, ask 
students to 
develop centers 
and lesson plans 
that support 
each and every 
learner



What do you 
think?





Evidence for 
the Use of 
Personas



Evidence for 
the use of 
personas

●From the chair of an ECE program: 
“Personas give the students a story and they 
put more effort into assignments because 
they are not so abstract.”

●From a field experience supervisor: “The 
photo and details make the personas real to 
the students to they really want to figure 
out how to support the child and family.”

●From an early childhood student: “I really 
enjoyed the personas. I found them to be 
more realistic and current with the children 
and families we have within our state.”

62



Student 
feedback

• “I felt that these were very helpful as someone who is not doing 
in person classes currently, does not work in an ECE setting, and has 
not have a field placement yet due to the pandemic. This helped 
bring a sense of "bringing our learning to life.“ 

• “I think that using Michigan Personas is a very helpful and 
practical way for teachers to prepare for working with students 
from a wide range of backgrounds. They prompt conversation that 
encourages critical thinking about how to best meet the [children] 
that may be unlike the students that we have worked with in the 
past.” 

• “I think they were helpful for real life scenarios since this wasn't a 
lab class to be able to have real observations.” 

• “I really enjoyed the Personas. I found them to be more realistic 
and current with the children and families we have within our 
state.” 



Reflections 
(NC)

● I found using a persona very helpful in understanding how to 
create appropriate environments for children with 
exceptionalities. Working with Stella's parents helped understand 
fully what we had to do for Stella's education needs, as well as her 
personally to understand her personality. I will love to continue to 
work with "Stella" and my "own child persona".

--Jozelyn

● I feel like being able to use Stella's persona as an example 
throughout these last few weeks has made it a lot easier to 
understand the material. We are not teachers ourselves so we 
don't have any experience working with actual children, so being 
able to use Stella as an example and putting a name to the person 
really helped make it feel more real. The same goes for using 
Stella's family as an example. There are many real life children 
who are like Stella and her family so it's awesome that we've been 
able to use these examples in order to help us out in real life 
situations in the future! --
Delaney



New evidence 
(CA)

Which assignment did you like most? 

The assignment I liked the most was the 
Persona Project. I liked that I had a child in 
mind who needed my support. It felt like I 
was actually advocating for him, and I feel 
more confident in my abilities to advocate for 
future students. -A.H.



Resources 
that may 
support your 
work

BabyTalk listserv

Natural Resources listserv

Faculty Finds listserv
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